
 

 

 

St Michael’s C E Primary 

Curriculum Policy: 

PHONICS 

“We are the seeds. Our school is the good ground which provides everyone with all they need to 

grow and achieve.”  (Our children)   

  

St Michael’s is a Church of England Primary School built on distinctive Christian Values at the very heart of its 

community.  

We will provide:  

 a welcoming, inclusive school with strong relationships across our community, that celebrates diversity; 
 excellent teaching with a nurturing approach, guiding first steps to next steps; 
 an inspirational and challenging curriculum which ignites curiosity, encourages resilience and grows 

confidence so children become lifelong learners;  
 a happy, safe and stimulating environment in which children can achieve their full potential; 

 

So that our children will flourish in all they do and become good citizens   

 

 “And some seed fell on good ground. This seed grew and made 100 times more grain.” (Luke 8:8) 

 
 

 Respect, Persevere, Achieve 



 

 

Phonics 

To be read alongside school’s Curriculum Aims, English Policy, Teaching and Learning Policy 

and Assessment and Feedback Policy 

Subject Statement  

At St Michael’s CE Primary, we believe it is essential for future success that children learn  

to: 

 read easily, fluently and with good understanding  

 develop the habit of reading widely and often, for both pleasure and  

 information  

 write clearly, accurately and coherently, adapting their language and style in  

 and for a range of contexts, purposes and audiences  

 At St Michael’s CE Primary School, we strive to teach children to read effectively and  

 quickly using the Read Write Inc. Phonics programme which includes teaching  

 synthetic phonics, sight vocabulary, decoding and encoding words as well as spelling  

 and accurate letter formation. 

Using the RWI* Scheme we aim to teach children from Early Years until secure to:  

 apply their phonic knowledge and skills as the route to decode words  

 respond speedily with the correct sound to graphemes (letters or groups of  

 letters) for all 40+ phonemes  

 read accurately by blending sounds in unfamiliar words containing the  

 Grapheme Phoneme Correspondences (GPCs) that they have been taught  

 read common exception words, noting unusual correspondences between  

 spelling and sound  

 read words containing taught GPCs and –s, –es, –ing, –ed, –er and –est  

 endings  

 read words of more than one syllable that contain taught GPCs  

 read words with contractions and understand that the apostrophe represents  

 the omitted letter(s)  

 read books aloud, accurately, that are consistent with their developing  

 phonic knowledge and that do not require them to use other strategies to  

 work out words  

 reread these books to build up their fluency and confidence in word reading  

 read most words quickly and accurately, without overt sounding and  

 blending, when they have been frequently encountered  

 spell words containing each of the 40+ phonemes already taught by  

 segmenting the sounds in words  

 spell common exception words 



 

 add prefixes and suffixes to previously taught words  

 spell effortlessly so that all their focus when writing can be directed towards  

 composition 

 

Implementation of the Policy 

At St Michael’s CE Primary School, these skills are embedded within daily RWI lessons in Reception 

and in KS1 unless children have finished the scheme. By focussing on the teaching of skilled word 

reading in the Early Years and KS1, using a synthetic phonics scheme, children learn to pronounce 

unfamiliar printed words (decoding) and speedily recognise familiar printed words. We want all 

children to enjoy and experience early success in learning to read. We are committed to developing 

children’s love of reading and to help them to acquire knowledge and to build on what they already 

know 

These principles and features characterise our approach to the teaching of reading  

using RWI:  

 Teachers teach RWI using a detailed, proven step-by-step teaching scheme;  

where children are first taught simple GPCs, to accurately blend taught  

sounds, to decode simple words containing taught graphemes and then to  

read specifically designed books that are closely matched to their increasing  

knowledge of phonics and the common exception words.  

 

 Pupils are taught within small homogenous groups within their year group as much as 

possible.  

 

 We make sure that pupils read books that are closely matched to their increasing knowledge  

of phonics and ability to read ‘tricky words’; so they experience early reading  

success and gain confidence that they are readers.  

 

 RWI teachers have all of the RWI resources needed to teach RWI and they follow detailed 

lesson plans to maintain consistency of the teaching of reading across every RWI lesson, 

irrespective of the RWI reading teacher.  

 

 All teachers and teaching assistants across school had two days of intensive training. Staff 

attend regular in-house CPD sessions, where they have the opportunity to learn about 

pedagogical changes, new RWI resources and to observe and practice specific parts of the 

teaching process. 

 

 Regular assessment ensures that pupils are taught in homogeneous groups which match 

their phonic knowledge and reading level. Pupils making speedy progress move groups 

quickly. Those pupils making steady progress continue at an appropriate pace matched to 

their reading level. Those pupils making slower progress are usually taught in smaller groups 

and generally receive additional small group or one-to-one intervention. 



 

 

Outcomes for children 

Assessing and tracking progress 

We assess all pupils from Reception to Year 2 using RWI Assessment materials and we use this data 

to assign them to their correct RWI Group and to identify if they need to have any additional 

support. This provides a good indication of their progress relative to their starting points. We track 

the phonic progress that pupils make from Reception to Year 2 and, at the end of Year 1; we 

evaluate pupils’ acquisition of GPCs and decoding skills using the Phonics Screening Check (PSC). This 

ensures that we are able to maintain high standards in the teaching of the early stages reading in 

EYFS (using the Reading statements in the EYFS Profile), in Year 1 (using the PSC materials) and in 

Year 2 (using the statutory KS1 Reading assessment materials). Pupils in KS2 who are still acquiring 

word reading skills, continue to be part of the RWI program, and are taught in small guided reading 

groups or individuals as required. 

We support pupils who have identified special educational needs for however long it takes until they 

can read. For example, we identify those who are at risk of falling behind their peers immediately – 

whatever their age. Staff provide extra intervention for them. If a child arrives in Key Stage 2 reading 

below their chronological age or with English as an additional language they are taught Read Write 

Inc. Phonics until they too catch up with their peers. In addition, we teach pupils to work effectively 

with a partner to explain and consolidate what they are learning. This provides the teacher with 

opportunities to assess learning and to pick up on difficulties, such as pupils’ poor articulation, or 

problems with blending or alphabetic code knowledge. 

By the end of Key Stage 1, our aim is for all pupils to be able to read aloud age-appropriate texts 

accurately and with sufficient speed for comprehension. This means that we can focus on developing 

their comprehension, preparing them well for transition to Key Stage 2. Their good decoding skills 

mean that they have a sound strategy for decoding unfamiliar words when they come across them 

at whatever stage or in any subject, even into secondary school. 

Quality of teaching, learning and assessment 

The programmes’ ‘cycle of instruction’ means that, after direct instruction and guided practice, the 

pupils teach another pupil. In this way they all rehearse and consolidate what they have been 

learning. This helps the pupils to make their understanding clear to themselves and helps the 

teacher deal with any misconceptions. ‘Partner teaching’ is a key assessment tool. In Read Write Inc. 

Phonics the pupils are reading at an appropriate decoding level every day. The homogeneous groups 

in the Phonic lessons help us to focus the teaching and ensure pupils learn to read quickly. 

The RWI leader, records the results from the Assessments 1 and 2, which take place approximately 

every eight weeks. This data allows us to intervene in different ways. For instance, we quickly move 

pupils to another group if they are progressing faster than their peers. Those who continue to 

struggle have one-to-one intervention so that they keep up. All the pupils are engaged, with a 

positive impact on their behaviour. They learn to participate fully: we agree with them the rules for 

working in a group or discussing with a partner. The teacher selects pupils to answer and ensures all 

children are engaged. The Read Write Inc. programmes have detailed lesson plans. These give the 



 

teachers practical day-to-day guidance, but we work hard to build on these plans so that the lessons 

are matched carefully to the needs of their particular group. Every activity is prepared thoroughly 

and has a clear purpose. The teacher explains this at the beginning so that the pupils understand, 

during the activity, what they are learning and why. 

Additional support for lower-attaining pupils learning to read 

Pupils in the ‘lowest’ attaining group have the widest variety of needs. This is therefore the least 

homogeneous group. In order to give these pupils the same carefully targeted teaching as all the 

other groups, some of these pupils have regular one-to-one tutoring in addition to their group 

session in the morning. This tutoring helps us to meet their individual needs. Once these pupils have 

learnt to read they will receive additional support when learning to spell. 

Feedback and marking  

We emphasise constructive feedback. For example, we praise pupils for how hard they work 

together to ensure that their learning is successful. We have clear systems for marking pupils’ work. 

Pupils know their teacher’s expectations for each activity. We mark short activities with the pupils in 

the lesson. Extended pieces are marked afterwards. We discuss the outcomes with the group and 

individuals so that the marking is genuinely used to take forward pupils’ learning. 

Parents, carers and homework  

We invite Reception, Year 1 and Year 2 parents/carers to initial meetings at the start of every 

academic year and we hold workshops, during the year, to show how parents can help their children 

read at home, depending on which stage of the RWI program they are on. We also hold a Phonics 

Screening Check meeting for Year 1 parents, during the spring term, to help parents understand the 

PSC and suggest ways to best support their child at home. We encourage parents to help their child 

learn to read and inform parents of their child’s progress and attainment regularly and in the annual 

end of year report. 

We use the resources on the parent page on the Ruth Miskin Training website: 

http://www.ruthmiskin.com/en/parents/  

In Reception, whilst children are learning the Set 1 speed sounds at school, children will have the 

opportunity of practising the speed sounds that they have learned at school with their 

parents/carers with a Set 1 sounds booklet. When children know all their Set 1 single sounds and can 

blend independently, Sound blending books, RWI ditties and Book bag Storybooks will be sent home 

so that children can read these books to their parents. We have a 5-day plan to read storybooks so 

children will read their book several times before the book is changed. This is because each read 

through of the book focusses on specific skills; decoding, reading with expression, accuracy and 

fluency as well as reading for comprehension.  

APPENDIX  

Organisation and teaching in EYFS and KS1  

Nursery 

http://www.ruthmiskin.com/en/parents/


 

 Initially, children develop a love of language and enjoy listening to stories. Initial letter sounds are 

introduced informally with the children contributing to a ‘sound table’. EYFS staff use ‘Fred Talk’ and 

Fred Games daily (saying words using pure sounds) with the children, with the expectation that the 

children will begin to encode the words. Teachers will progress to use phonic flashcards to teach two 

Set 1 Speed sounds per week with the aim that, by the end of the summer term, all Set 1 sounds will 

have been taught. During this process children hear the sound, see pictures of objects that start with 

that sounds, hear a phrase to assist the children to help remember the sound, see the grapheme, 

and then write the grapheme. Children review previously taught speed sounds on a daily basis and 

continue to have regular opportunities for Fred talk. 

 

Reception  

During the first few weeks of Reception, a Baseline RWI assessment is completed to enable the 

Reading Leader to determine the phonic knowledge of each child. As a result of this assessment, 

classes are split into small homogenous groups. This grouping allows for those children that know 

many sounds to focus on learning the technique of assisted blending and then to quickly progress to 

independent blending. Children that know some sounds are taught unknown sounds then also 

progress onto assisted blending. Children that know none or very few sounds, learn the Set 1 sounds 

from the beginning, in very small groups, with a focus on repetition and Fred talk. Reception pupils 

learn sounds and the corresponding grapheme, or groups of letters which represent each phoneme. 

The children move on to learn Set 2 sounds and words. Simple mnemonics help children to quickly 

grasp this phoneme-grapheme relationship. This is especially useful for pupils at risk of making 

slower progress. This learning is consolidated daily. Reception RWI lessons will start with 30 minute 

lessons in the autumn term and progress to 60 minute lessons in the spring and summer terms. 

Year 1  

In Year 1 pupils work within homogenous groups, which reflect their performance in RWI phonic 

assessments. In Year 1 children learn Set 3 sounds and words. We make sure that pupils read books 

that are closely matched to their increasing knowledge of phonics and ‘tricky words’; so they 

experience success and gain confidence that they are readers. Pupils are re-assessed every six to 

eight weeks and the RWI groups are reorganised accordingly. Year 1 RWI lessons occur from 9:15 

until 10:15 daily. 1.1 support lessons occur every day. 

 Year 2 

 In Year 2 pupils work within homogenous groups, which reflect their performance in RWI phonic 

assessments. We make sure that pupils read books that are closely matched to their increasing 

knowledge of phonics and ‘tricky words’; so they experience success and gain confidence that they 

are readers. Pupils are re-assessed every six to eight weeks and the RWI groups are reorganised 

accordingly. Children who need further support receive interventions. Alongside this, the teachers 

read a wide range of stories, poetry and non-fiction to pupils; they are soon able to read these texts 

for themselves. Embedding the alphabetic code early on means that pupils quickly learn to write 

simple words and sentences. Our aim is for pupils to complete the phonics programme as quickly as 



 

possible. The sooner they complete it, the sooner they will be able to choose books to read at their 

own interest and comprehension level. 

Monitoring and Evaluation 

The Head teacher and RWI Leader monitor pupils’ progress together until every child can read. We 

record lesson observations and provide regular training for teaching staff.  

  The Read Write Inc. ‘cycle of instruction’ is embedded across the curriculum – MTYT, TTYP.  

 Close grouping in Phonics is maintained – pupils are moved on quickly.  

 The purpose of each activity is clear to both teachers and pupils. 

  Planning and marking is thorough. 

  In Phonics, pupils read books at home that closely match their word reading ability.  Teaching is 

monitored thoroughly 

Personal development, behaviour and welfare 

 Pupils have very positive attitudes to the programme. Their good behaviour and the virtual absence 

of low-level disruption in lessons contribute to the progress they make. We support this behaviour 

by using silent signals for gaining their attention, for setting up partner routines, and for managing 

the way pupils move around the classroom. Everyone uses the same signals. The teachers are 

encouraged to use these strategies in other lessons, too, so that the approach to behaviour is 

consistent throughout the day.  

Attendance  

The programmes are intensive and cumulative, so poor attendance severely disrupts the progress of 

any pupils who are absent, for however short a time. School takes all steps possible to remove any 

barriers to attendance and to take action with parents. 

Effectiveness of leadership and management 

 The RWI leader’s roles include:  

 Ensuring that our teaching of reading is of the highest quality and that all our pupils make progress. 

 Ensuring pupils in the ‘lower progress’ group are making good progress and organising one-to-one 

tutoring for the pupils who need extra support. 

  keeping the groups homogeneous, i.e. at the same reading level  

 providing further training (through masterclasses, coaching/ observation and face-to face 

feedback) 

  providing RWI teachers with their own RWI resources  

 storing RWI storybooks and book bag books for home reading centrally  



 

 overseeing the assessment of all Reception and KS1 pupils and designates to the correct groups  

 providing RWI teachers and class teachers with the next steps that their group and class requires 

  “drops in” on RWI groups to give advice and to informally check that pupils are in the correct 

groups through learning walks and scrutiny of work 

  where necessary models lessons and coaches RWI teachers 

  attending up-date meetings and reports back to the RWI teachers 

  speaking with the head teacher regarding groupings, teaching spaces and other relevant matters 

 organises regular workshops for parents  

 Ensures class teachers inform parents about a child’s reading ability in regular updates. 

Professional development  

A key element of Read Write Inc. is consistent whole-school practice, underpinned by appropriate 

professional development. The head teacher, all the teachers and teaching assistants are trained to 

teach reading. All staff have attended two-day Phonics training and the trainer returned to support 

us on a subsequent development day.  

 All staff are trained and the school books regular development days  

 The RWI leader spends every Read Write Inc. lesson coaching and observing reading teachers - and 

keeps records. 

  The Head teacher observes lessons with the RWI leader. They discuss pupil progress  

 

Equal Opportunities 

At St Michael’s Primary School phonics lessons will develop enjoyment of and commitment to 

stimulating the best possible progress and the highest attainment for all our pupils irrespective of 

social background, culture, race, gender, differences in ability and disabilities. All of our pupils have a 

secured entitlement to participate our teaching approaches ensure the avoidance of stereotyping 

when planning work or organising groups. All the teaching staff agree that when using reference 

materials, they should reflect social and cultural diversity and provide positive images of race, 

gender and disability. 

 

 


